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ABSTRACT

This paper exhibits the significance of literary texts in Hrglish language instructing application / program and
considers the explanations as teachers frequently faterature as unsuitable to the EFL classrooms. It adddity
gives you the contrast of notions and research concerning énatlite’s role in the EFL classroom. These viewsatait
parting between the learner of language and study of liteeatuat has headed to the restrained literature’s function
the EFL classroom. Though the use of literary texts can leffactive academic tool, after a brief define of \ubebr not

to use literature in the language classroom, the artiddates the clarifications for the expiration and renaissaot
literature as input for language programs. The subject deftneange of styles of literature and delivers motivationsafor
unified approach of instructing literature in the language amlan centered on the precept that literature is language
and language can certainly be literary. This paper addaity portrays the preceding and present methods of instructing
literature in language programs.

KEYWORDS:Approaches, Communicative Skill, Program; EFL; Higher EduratiLanguage Skills, Literary Texts
INTRODUCTION

Literary transcripts play an imperative role in mastgriEnglish language. Being teachers of English as a&idior
Language, our key nervousness is to assist learners sgapunicative skill. For this motive we have a tendency to put
efforts on instructing important linguistic forms. It @&ssumed that the major objective of EFL instructing is sists
students to speak fluently in the target language. Thougbst l&endency in EFL educating elaborates the want of
assimilating literature because of its wealthy prospedringing a reliable model of language use. Comuatie ability

has the tendency of gaining mastery of shape and formthi® aim, literature accommodate a powerful scholastic
machine in learners’ linguistic improvement in EFL progra®everal language teachers are compelled to admit the
capabilities of literary texts in phrases of developmetistinct elements of a foreign language. It iairded that
literature encourages students’ L2 vocabulary, gramnmativawledge, language awareness, semantic and pragmatics
expertise (Frantzen, 2002; Tayebipour, 2009). It also putsdigiéading, mainly the studying of cultural texts, haseeom
to be one of the primary factor for curriculum enhancerire&t~L programs. (Dupuy, 2000) The most modern progresses
of text-based educating also acclaim a curriculum “mctv language, culture, and literature are taught as a cantinu
(Foreign Languages and Higher Education: New Structures f@hamged World, 2007). In this logic, latest research
specify the numerous benefits of literary texts as a sacgsection of the EFL programs, no matter the thahtheir use
may be proved to be quite difficult for teachers and stud&ite,1991; Lima, 2010; Van, 2009). The study of litemiar
quintessential as far as it helps students to supply ngfahicontexts which are wealthy in descriptive language

fascinating characters. Regardless of the reality ite@ny teachers in modern times agree on the needntegete
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literature in the L2 curriculum, defending its reincomd@n into the language classroom, literature nonethesestolplay
a position for itself in mainstream language instrgctiubstances (Lima, 2010). Those teachers who strivechode

literature in the study room inevitably locate themselves

facing serious issues due to lack of training inglaee of literature instructing in EFL, absence ofclargets
defining the position of literature and a lack of the caitibackground know-how and training in literature, lwortage of
pedagogically-well-designed substances (Lima, 2010; KhatiNo&irzadeh, 2011). In addition, two at existing in the
context of English as a world language that faces textrdént selection, literature syllabus and curriculum oupment
(Carter, 2007). Lastly, the questions of how literattee be built-in for the advantage of students and wheatrtbst

effective strategies are for its integration into #regluage classroom.
Language Classroom and the Role of Literature

The standard of teaching English language has improvetlsince a few decades and it has also established a unique
connection between language and literature. This associdsips an important role at the beginning of th&' 2@ntury
under the classical standard when “literary language wadegréa spoken language” (Larsen-Freeman 2000: 15).
Literature used to be then left out of language packages®dbefact language studying used to be viewed top impaeta

of speech, dependency formation, or conveying what oawée of in new contexts, depending on the masterinlg wel
known used. With the growth of communicative proceduresiguiage learning, the intention of language studying was to
motivate communicative ability in the target language, witetiege students would have the probability to express t
ideas and opinions in the language beneath study; thdicagoie have to be on the method of communication as an
alternative than simply mastery of language forms (lrefseeman 2000). Literature has experienced a healihgthe
advent of communicative strategy in language instructiagt gives freshmen with authentic, enjoyable andurall
material (Hall 2005: 47-57).

AIMING ON LITERATURE

Language, each spoken and written, comes in a range of disciypes and, as instructors of language, we attempt
current our newcomers to as many of these as possibleaiye and kinds of dialogues are perhaps high-quality &dnif
by Kinneavy's Conversation

Triangle (1983). English and American literature havenhesat of the non-English speaking nations curriculum
for extra than one hundred years now, always takingipaatkey part in the English language syllabus (Stern, 1985)
Learning a foreign language in the early section of28#h century, as Kramsch and Kramsch (2000)claim, rdgular
meant a close study of the Canonical literature ih lvaguage. Thus literature used to be a key issubd Grammar
Translation Method. Literary texts in the target lamge were used as examples of top writing and “illistratof the
grammatical rules” (Duff, 1990: 3). The emphasis of thaching technique used to be on learning grammar cotistrs
and vocabulary. There was once neither literary activity interest on content. This organization of discourse sorts
consists of expressive, which emphases on personalssigaetransactional, which emphases on both the reedethe
message; and poetic, which emphases on shape and lantndegsl, all these discourse sorts already play a foremost
function in instructing various components of languageh as vocabulary and structure, or testing learners’
comprehension. The outcome is that the reader’s “intetpreiarocedures” (Widdowson, 1975) may grow to be burdened
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and overloaded. What this means is that the readeohaget, expect and negotiate that means From insidéettieal
content to a degree that is no longer required in non-§tespeech. Thus, in our efforts to instruct our learners’
communicative ability there is a trend to make useegfst which focus on the transactional and expressive ieariet
writing with the limit of poetic forms of language —.ilgerature. There is a cognizance that the use of fitetiscourse
glances from the simple enterprise of language learnginformation of language structure, functions and-kedwn

communication.

Is it Necessary to Teach Literature in the Language Clasoom?

The skills acquired whilst studying literary texts witlsést newcomers come to be better, extra alert readehe world

they stay in (McRae, 1991: 10). For it is now not soleljiterature that we can see the creative and resouraséubf
language, it is existing in road signs, advertisementsspaper articles and headlines, shop and enterprise naotiees
menus, etc. (Carter, 1997). Simpson (1996: 9) argueghtbdanguage system considered being ‘peculiar’ for titeza
examples of it can be observed backyard literaturenExeeryday day-to-day conversations show creative uses of
language such as idiom, metaphors, proverbs, play withsyamt so on, ‘which are strongly linked with critefda
literariness’ (Carter, 1997: 49) two but people are so usddem that they are not even conscious that the language is
being used in a innovative way. Because of the figurativeenpattof plenty of the normal everyday language, native
speakers commonly do no longer have difficulties in peroediigurative language in literature (Carter, 1997: 212).
However, overseas language beginners are not inastaforable role because many languages have exceptional methods
of expressing the equal thoughts and notions, and very oftetiee of metaphors reveals ‘cultural attitudes taiice
areas human exercise (Carter, 1997: 88)’ Consequently, giviemfiolanguage inexperienced persons opportunities for
discussion, comparison and appreciation the meaning of ghaagkphrases, and developing their interpretational and
inferential abilities will make them greater refleetiand superb newcomers and users of the language. Carter §5997:
concludes: It can subsequently be argued that to use leniipgage class only these kinds of communicate that are sbviou
and transactional and full of richness, cultural referea creativity is to misrepresent what speakers ilityedo and
concurrently to lose a chance for interesting languagegnétian work of the sort which may be an ideal precursor to

boost literacy awareness.

Approaches to Teaching Literature

Having agreed that mixing literature into the EFllayus is helpful to the learners’ linguistic developmeve, need to
choose a strategy that first-class serves the needsloh&vices and the syllabus. Carter and Long (1991) desthie
foundation for the use of the three main tactics to theuaosng of literature: The Cultural Style This modérsfies

the old-style strategy to instructing literature. Sacimodel wants learners to explore and infer the sopdlitical,
literary and historic context of a unique text. By the usesiath a mannequin to train literature we no longer only
expose the universality of such thoughts and ideas bpirénkearners to recognize unique cultures and idedoigie
relation to their own. The view is largely disalloweg means of these in TEFL due to the fact now not gaeks it
have a tendency to be teacher-centered but theretles pivssibility for prolonged language work. The Language
Style‘Language-based approach’ approves rookies torget ® a textual content in a systematic and methbdiey

in order to exemplify specific linguistic points e.g. fakand figurative language, direct and indirect spedttis
approach lends itself properly to the repertoire of preegsised in language educating - cloze procedure, pogdicti

exercises, jumbled sentences, precise writing, imeatriting and position play two - which all strucéupart of the
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repertoire of EFL things to do used via instructorsléoonstruct literary texts in order to serve uniquguistic goals.
Carter and McRae (1996) describe this mannequin as takimgductive’' strategy to literature. These actigti@re
disconnected from the literary desires of the partictéat in that they can be utilized to any text. Therdittle
engagement of the learner with the textual content dtiaar for only linguistic practice; literature is usedairas an
alternative purposeless and mechanistic way in diwleupply for a collection of language activities writteithwthe
aid of the teacher. Extensive Reading A respected bomimh of educating literature is that it serves a®argay to
enormous analyzing which will increase students’ corttathe goal language. Nutt all remarks that ‘the fiede way
to develop your knowledge of a overseas language is to getapdmong its speakers. The subsequent fine way is to
examine notably in it, (1982: 168) seeing that the fitstrnative is not available to the majority of familanguage
learners, instructors need to attempt to make studgidy extra outside the study room by using ‘requithegm to do
so’ or ‘tempting them to do so’ (Nutt all, 1982:168)ttfe books are well-chosen, if students have developedrate
analyzing competencies and techniques and if teachars sheir love of studying with the students, the stisdeuilt

no longer feel that analyzing is another tedious uladterg they have to do, but something that can conveynth
pleasure, enjoyment, and non-public satisfaction. Sin¢l®96: 142) argues that when teaching literature, uhetion

of the teacher is to help students’ gradually advance dapacity for deciding on English texts in accordance tdr the
personal preferences and interests, as properly éisgl®dth the appreciation of the language, discoussg@e, form,
and contexts of these texts’. The Individual Progressiyke Sthis style indicates a link between the cultutglesand
the language style by aiming at the particular use ajuage in a text, as nicely as setting it in a particaldtural
context. Learners are stimulated to express their opinfeesings, and opinions and make connections betweeir
very own private and cultural experiences and these exggréssthe text. Another component of this style is that
helps novices develop expertise of thoughts and largggagpntent material and formal schemata — throughdtste
subject matters and topics. This function relatesheoties of analyzing (Goodman, 1970) which emphasize the
interplay of the reader with the text. As Cadorath andisldactor out (1998:188) "text itself has no meaniibgnly
gives course for the reader to construct that meams fhe reader's personal experience". Thus, studyisaidsto take
place when readers are able to interpret the textamsgémble which means on the foundation of their patso
experience. These three patterns to teaching literauowidte in terms of their center of attention on the: térstly,
the textual content is viewed as a cultural artifactpsdly, the textual content is used as a center of attefdion
grammatical and structural analysis; and thirdly, the is the stimulus for personal growth activities. Wikavished is
an strategy to teaching literature in the EFL studlgmm which tries to combine these elements in a way tlakem

literature on hand to freshmen and really helpful foirtleguistic development.
The Foundation for a Unified Fashion for Teaching Literaure

According to Duff and Maley (1990), the principal important ng®i for integrating these factors are linguistic,
methodological and motivational. Linguistically, by the use bf@ad vary of proper texts we introduce rookies to a range
of types and difficulties of the English language. Methodohlbicliterary discourse sensitizes readers to ththaus of
studying e.g. the use of schema, strategies for imer@sd widespread reading, etc. And, lastly, motivatignéterary
texts prioritize the enjoyment of studying since, BerSand Candling assert (1986), ‘if literature is wdehching. then it
looks axiomatic that it is the response to literaturfitshich is important’. Interpretation of texts vieokdes can convey

about non-public responses from readers by means of touahisigraficant and enticing themes. A built-in mannequin is

| NAAS Rating: 3.10 — Articles can be senteditor@impactjournals.us |




| Benefits and Approaches of Language Teaching andatring in EFL Classroom Through Literary Texts 9]

a linguistic strategy that makes use of some of tbenigues used in stylistic analysis, which exploegst, literary and
non-literary, from the perspective of style and itsliaffon to content and form. This involves the systamahd special
analysis of the stylistic points of a textual comtemcabulary, structure, register, etc. two in order tat® out ‘not just
what a text means, but also how it comes to suggat ivdoes’ (Short, 1996). This suggested model (O’'Bri&99)

integrates linguistic description with an interprigtatof the textual content although for the profit of theefgn language
novices it is no longer as technical, rigorous or ar@dyts the stylistic approach. With the careful decisibthe text, it
can be rewritten for all levels.

CONCLUSIONS

Having and Using literature as an aid offers teachers tppties for primary language learning activities esaurces
that can arouse increased pastime and involvement thha tase with different texts (Carter and Long, 1991 D8iff

and Malay (1990: 6) convey three Kinds of justificatiamn the usage of literary texts: linguistic, methodologiaad a
motivational. Numerous advantages to using literatur@enBFL lecture room are being found. Apart from preserding
distinct literary world that can widen learners’ underdtag of their personal and different cultures, it canate
opportunities for personal expression as well as build apnégs’ know-how of lexical and grammatical structure.
Furthermore, a mixed strategy to the use of literaturedug® learners’ strategies to analyze and infer languagentext

in order to distinguish now not only how language is manipulate@lso why. A combined method to the use of literature
in the language classroom affords language learners thebitinsdd develop no longer solely their linguistic and
communicative skills but their understanding about languagsl its discourse types. The use of literary tartghe

language lecture room can be a perhaps effective educatohal t
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